THE WEEK IN LEARNING: ABOUT LEARNING INC. NEWSLETTER
Four Types of Leaders
"I think, therefore I am."-- Descartes
"Sometimes I think; and sometimes I am."-- Paul Valery


This week we begin a four-part series focusing on the leadership emphases in each of the 4MAT quadrants, beginning with Quadrant One. Each of the quadrants focuses on specific but vital components of a whole and ideally, elements of all four will be present in a school or business. This material is originally taken from our Principal's workshop, but applies to any organization seeking balance. We offer it one quadrant at a time, so the importance of each can be pondered individually. 
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A. Leadership Emphasis
· Community.
· Morale is Important.
· Gives others power.
· Helps people to become self actualizing.
· Believes information and people are equally important
· Has an open door policy, welcomes ideas. 

· Has strong group process skills. 

· Sees education/training as an opportunity for self actualization. 

· Manages the sharing of meaning. 

· MISSION: To create a place where teachers/staff achieve optimal growth. 

· Leads by valuing the mission and the people in the organization. 

· Judges people by their ability to be authentic.
B. Priority Tasks
· To be an advocate for the individual. 

· To make professional development a collective priority 

· To create a comfortable, feeling environment, with evidence of productive work, and a strong emphasis on personal interaction. 

· To listen, to communicate. 

· To build consensus, to foster group decision making. 

· To express a clear vision. 

· Gets high job satisfaction from strong agreement among the total staff on the mission, and from people working together as a community.
C. Evaluate others by...
· How interested are they? 

· How engaged? 

· How excited? 

· Are they able to be honest? 

· Do they own their own thoughts and ideas? 

· Are they attentive and willing to listen to the ideas of others? 

· How authentic are they? 
· How willing are they to present a partially-formed answer? 
· How avidly do they generate ideas? 

· How do they connect ideas? 
· How often do they ask the important questions?D. Difficulties 

· Personal confrontations. 

· Dealing with group conflict. 

· Imposing structure. 

· Having to make unpopular decisions. 

· Using veto power to overrule a group decision. 

· Planning without support groups. 

· Having to act quickly. 

· Completing paper work. 
"The longer you look at an object, the more of the world you see in it."
-- Flannery O'Connor
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A. Leadership Emphasis
- Transfer of knowledge through accurate, precise teaching systems.
- Order and predictability are important. 
- Principles and procedures must be clear.
- Are systematic planners.
- Emphasize curriculum and scheduling.
- Places high priority on tradition.
- Has partially open door policy.
- Sees learning as the acquisition of knowledge in order that learners may achieve excellence.
- Has high reporting skills, is accurate and precise.
- Mission of schools/corporate programs-to foster high content engagement and excellence.
- Leads by organizing procedures and coordinating curriculum/course content.
B. Priority Tasks
- To enhance curriculum/course content articulation.
- To organize procedures for predictability.
- To create a knowledge and research base.
- To align people and procedures.
- To create an orderly, productive climate.
- To create reliable and appropriate communication.
- To reduce curriculum fragmentation.
- To foster the use of content resources.
- Gets high job satisfaction from a clearly defined curriculum and procedures for making it a reality.
C. Evaluate others by...
- Examining the level of concept congruence between their ideas and those of the experts.
- Clarity of understanding of the issues.
- The quality of analysis and logical reasoning.
- Characterizations of their thinking processes.
- How well they identify criteria.
- How theoretically sound their judgments are.
- The quality of verbal and nonverbal presentations.
D. Difficulties
- Accepting diversity as a positive aspect of organizational structure.
- Communicating and dealing with feelings.
- Social interaction (often fabricated, duty driven).
- Dealing with the subtle, interpersonal aspects of organizational climate.
- Risk-taking.
- Seeing humor in mistakes and problems.
- Accepting criticism.
- Creating community (sometimes inadvertently forms cliques).
- Not open to change opportunities, sees change as creating problems.
"No statue was ever erected to a critic."
–Napolean


TYPE THREE LEADERS[image: image3.png]


 
A. Leadership Emphasis
- Productive outcomes.
- Is realistic and pragmatic.
- Believes results drive the system.
- Tends to be a bottom-line person.
- Emphasizes consistency and fairness.
- Has high work ethic.
- Is a straightforward communicator.
- Sees education as the doorway to learners' personal and economic accomplishments.
- Is a good decision maker who deals with conflict directly.
- Leads by modeling behavior.
- Judges people by how well they get the job done.
B. Priority Tasks
- To create an efficient environment, a business-like atmosphere.
- To monitor the parts to produce a smooth whole.
- To see that people stay on task, to provide resources and materials.
- To deal with conflict openly.
- To be just.
- To keep people aware of the bottom line.
- To update efficiency.
- To act whenever possible, avoiding putting things on hold.
- Gets high job satisfaction from a smoothly running organization.
C. Evaluate others by...
- Flexibility of thought.
- Contingency logic.
- Quality of choices.
- Met timelines.
- Reflections on process.
- Results reported both verbally and nonverbally.
- Accuracy.
- The integration of the learning into practice.
- Expertise of accomplishment.
- What is added to ideas under study.
D. Difficulties
- Tends to be critical, and underestimates personal needs of staff.
- Staying open to alternatives and ambiguities until the decision is made.
- Excludes consensus building.
- Lacks social grace, literal to a fault.
- Sometimes puts efficiency over people and content.
- Uncomfortable with metaphors and symbols.
- Has difficulty waiting for results.
- Sees their styles negative characteristics as acceptable behaviors.
"To be alive is to be involved with life, and this means being committed. I wanted feeling to be the guide of life, and not life to guide feeling."
-- Tolstoy
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A. Leadership Emphasis
- Continually renews the vision.
- Very "field sensitive" - sees the whole picture.
- Encourages diversity.
- Leads and teaches with symbols, metaphors and models, highly skilled communicator.
- Creates opportunities through enthusiasm and shines the light on others.
- Expects people to integrate content through action.
- Has strong belief in engaging everyone in the mission.
- Sees learning as most important opportunity people have to better their lives.
- Leads by energizing and influencing.
- Judges people by how well they understand the wholeness of the organization's mission and how they actualize this mission in unique ways.
B. Priority Tasks
- To innovate creatively.
- To foster the organization/school reputation for excellence in the community.
- To create equal opportunity.
- To generate options.
- To always be accessible.
- To highlight and reward publicly all excellence in people or products.
- Gets high job satisfaction from innovative projects that work.
C. Evaluate others by...
- Products. 
- Knowledge and use (interpretation) of the important experts.
- Originality.
- Willingness to push limits.
- New insights.
- Extensions of concepts.
- What would you do differently?
- What did you discover that I did not ask you about?
D. Difficulties
- Being forced to be confined to the book.
- Dong paper work, especially budgets.
- Consistency with follow through.
- Communicating their thinking processes to the group.
- Assuming everyone knows what they expect.
- Attending to details -- not realistic with budget, of limitations of people and timelines.
- Expects everyone to adapt/experience as they do.
- Needs unconventional reinforcement rather than formal evaluation.
THE WEEK IN LEARNING: ABOUT LEARNING INC. NEWSLETTER
Four Types of Leaders
"From the glow of enthusiasm I let the melody escape. I pursue it. Breathless I catch up with it. It flies again, it disappears, it plunges into a chaos of diverse emotions. I catch it again, I seize it, I embrace it with delight... I multiply it by modulations and at the last, I triumph in the first theme. There is the whole symphony."
– Beethoven


QUADRANT ONE
Smith and Andrews: Communicators
Communicate "I care".
Are articulate about not labeling.
Let staff know everyone can grow professionally.
Share decision making.
Model self evaluation by asking for feedback.
Deal: Human Resource Theorists
Concerned with the fit of people within the organization.
Convene gatherings to promote participation.
Keep a balance between human needs and formal roles.
Keep people involved and communication open.
Primary focus is growth and self-actualization, Theory Y.
QUADRANT TWO
Smith and Andrews: Instructional Resources
Know curriculum.
Keep staff informed on latest research findings.
Demonstrate good teaching by taking over classrooms. 
Share data and help staff interpret meaning.
Model learning.
Stimulate teachers to use different instructional methods.
Deal: Rational Systems Theorists
Concerned about structure, fitting structure to the organization's purpose.
Keep organization headed in the right direction.
Concerned with issues of differentiation and integration (complex and subtle things).
Use rational sequence to produce right decisions.
Primary focus is goals, ideas and technology coordination. 
QUADRANT THREE
Smith and Andrews: Resource Providers
Regularly distribute educational material to staff.
Astute allocators of budget resources.
Aggressive fundraisers.
Spruce up workplace.
Use all staff to teach, including the custodian.
Use own time to gives teachers/staff breaks. 
Deal: Political Theorists
Concerned with political power, believe politics are central to organizations.
Build networks and negotiate effectively.
Distribute scarce resources and work through multiple, often conflicting interests.
Know when to use open and collaborative strategies and when to use tougher, more adversarial approaches.
QUADRANT FOUR
Smith and Andrews: Visible Presence
Master consensus builder.
What he/she stands for permeates the consciousness of staff.
Accessible, seen as having time for everyone.
Always seen around the organization.
Forceful in philosophy that everyone can learn.
Deal: Symbolic Theorists
Bring meaning to organizations.
Find creative choices in existing alternatives.
Take meaningful action in the face of ambiguity.
Focus on accountability and responsiveness.
Develop symbols and shared values. 
Strategies for Learners
"You're always believing ahead of your evidence. What was the evidence I could write a poem? I just believed it. The most creative thing in us is to believe in a thing."
–Robert Frost


This week we present a list of strategies for each of the 4MAT quadrants. In addition to the Learning Type Measure, our new Student Learning Preferences Inventory identifies learner preferences. We are now moving toward publishing specific strategies students can develop for becoming more effective learners. (Information regarding a free sample of the new Student Learner Preferences Inventory is at the bottom of this newsletter.) By understanding 4MAT, learners can identify strengths and weaknesses of instruction and focus on specific learning strategies. The following is a list of strategies learners can develop to enhance any instruction. 
Note: We do not suggest that learners identify their learning preferences, then focus on the skills from any one quadrant. We recommend that everyone travel the cycle, employing engagement, information transfer, practice/interpretation and creative integration in all learning. We believe that learning doesn't happen until 11:59!
	QUADRANT ONE
Skills:
- Self-knowledge
- Searching for meaning
- Making connections
- Relating to individuals
- Generating ideas
- Owning one's message
Try: 
- Journals
- Stream of consciousness mindmaps
- Nonverbal representations of connections
- Discussions of idea possibilities
- Essays that explore personal reactions
- Trusting insights
- Contributing to the group
- Listening
- Paraphrasing
- Expressing support
- Describing feelings
- Finding patterns
	QUADRANT TWO
Skills: 
- Acquiring pertinent information
- Relating to ideas
- Understanding theory and structure
- Thinking reflectively
- Being objective
- Classifying
- Patterning
Try: 
- Self-testing for conceptual, theoretical and structural understandings
- Conceptualizing the essence of content
- Imaging the concept and its connections
- Spatial tests (nonverbal depictions of ideas and relationships)
- Oral exams/articulating around a concept
- Metaphoric expressions of content
- Informal student/teacher dialogues
- Essays
- Critiques
- Research reports
- Seeing relationships
- Explaining
	QUADRANT THREE
Skills: 
- Direct communication
- Relating to objects
- Problem-solving 
- Computing
- Decision-Making 
- Formulation
- Analysis to Action
- Strategy selection
- Perspectives taken
- Discovering elegant solutions
Try: 
- Tinkering
- Exploring
- Inquiring (questioning the expertise of experts)
- Experimenting
- Making things work
- Taking things apart
- Problem solving by defining, strategizing, evaluating, refining 
- Interpreting
- Finding applicability to real life
- Finding usability
- Bringing insights to bear
	QUADRANT FOUR
Skills: 
- Creative integration of things learned
- Relating to groups
- Reality discrimination
- Ability to synthesize
- Ability to use synergy (associating two or more elements in a new way)
- Ability to self evaluate
- Social action
- Creative expression
Try: 
- Recognizing and acting on serendipitous occurrences (unexpected discoveries)
- Creating publications or other original works
- Merging new material with yourself
- Performing (forming through)
- Finding alternative/additional uses for learning
- Expressing learned material
- Portfolios (both professional and academic)


4MAT Verbs
"What I call innocence is the spirit's unselfconscious state at any moment of pure devotion to any object. It is at once a receptiveness and a total concentration."
-- Annie Dillard


This week we offer a simple means of evaluating a 4MAT lesson by looking at the verbs of 4MAT. Each 4MAT step lends itself to specific teaching strategies. For example, "telling" would be a rarely-used strategy in Quadrant One, the place of engaging learners. Authors and coaches can look at this simple template as a means of scanning a unit. 

	QUADRANT ONE VERBS
- Connecting
- Experiencing
- Collaborating
- Discussing
- Assuming Roles
- Relating to Personally
- Journaling
- Brainstorming
- Imagining
- Hunching
- Sharing
- Empathizing
- Responding
- Listening
- Questioning
	QUADRANT TWO VERBS
- Becoming Informed
- Defining
- Understanding
- Explaining
- Identifying
- Analyzing
- Categorizing
- Imaging
- Patterning
- Sequencing
- Knowing
- Relating to other Concepts
- Recognizing
- Picturing
- Listing
- Classifying
	QUADRANT THREE VERBS
- Practicing
- Using
- Embellishing
- Synthesizing
- Locating
- Measuring
- Experimenting
- Tinkering
- Editing
- Interpreting
- Reconstructing
- Debating
- Commenting
- Paraphrasing
- Arranging in Chronological Order
- Comparing
	QUADRANT FOUR VERBS
- Merging
- Creating
- Re-presenting
- Adapting
- Developing
- Illustrating Verbally
- Illustrating Nonverbally
- Exploring
- Expanding
- Performing
- Polishing
- Sharing
- Elaborating
- Synthesizing
- Extending
- Making
- Questioning Anew


More 4MAT in Action
"In all phases of human activity, not only are there diverse excellences, but diversity itself is the essence of excellence."
– Lovejoy

1. Connect WHAT MAKES AN INDIVIDUAL?
Avoid starting in directly with content. Start with what the learner brings to the content.
- List 3 unique qualities of a person you admire
- List 3 qualities that make you unique
- Share with a partner
Note the link to the life of the learner, the CONNECTION.
2. Attend PATTERNS OF INDIVIDUALITY AND REBELLION
-Discussion: "In all phases of human activity, not only are there diverse excellences, but diversity itself is the essence of excellence." (Lovejoy).
- If a person is unique, what is the means by which they express that uniqueness? Does this process favor conformity or individualism? Does it often lead to rebellion?
- List as many ways as you can that people express uniqueness.
Students ATTEND in this step, feeling how they feel, sharing insights with peers in a sorting-out process. They post their insights for the entire class to see and react to.
3. Imagine EXAMPLES OF INDIVIDUALITY AND REBELLION IN EVERYDAY LIFE
- Homework: Find examples of rebellion or expressions of individualism in popular music, write lyrics, bring in music for the classroom. (Use a no-obscenity rule to make a point regarding appropriate articulation of individuality.)
- Play music in class and examine the lyrics. Is there a movement today to individuality and rebellion? Is this always true with young people?
- Share small group reactions with the entire class. Then in small groups, students create a nonverbal representation of the tension between
individuality and conformity in the lives of teenagers.
- Optional: Play Classical vs. Romantic music (i.e., Mozart and Haydn vs. Beethoven, Rachmaninoff, Wagner). Note differences.
This step creates a nonverbal link to the concept, students IMAGINE, or mentally manipulate ideas.
4. Inform INTRODUCE THE ROMANTIC POETS
The key figures and their works are taught: Blake, Coleridge, Wordsworth, Byron, Keats, Shelley.
- Examine Social climate
- Causes leading to conformity
- Which in turn led to the expressions of subjectivity and individuality that characterized the Romantic movement
Here, the expert knowledge, the INFORMATION is inserted, the learner is exposed to the world of expert knowledge. Note that many standards from multiple subject areas can be folded into this content.
5. Practice
- Examples of Poetry, Explication of Poetry, Questions at end of chapters
- Vocabulary
- Poetic devices (similarities and differences)
- Again, opportunity exists for addressing multiple standards
Students are given the opportunity for personal PRACTICE and can familiarize themselves with these authors and their ideas.
6. Extend Small groups pick a poet: Blake, Coleridge, Wordsworth, Byron, Keats,
Shelley
- Study life and times
- Extract what made these poets unique among their peers
- Link back to expressions of individuality from popular music and small group discussions.
Practice moves from individual to collaborative in this EXTEND step.
7. Refine GROUP PRESENTATIONS
- Students present the study of their poets with other small groups
- Students critique one another using teacher-provided rubrics
- Teacher elicits similarities/differences between the poets
In this REFINE step, learner extensions of the "hard" ideas of the INFORM step are merged, subjective vs. objective, interpretations challenged. 
8. Perform WRITE A DIALOGUE BETWEEN YOU AND YOUR POET
- Center the dialogue around the quote, "Romanticism is the process of discovering one's own identity."
- Note the link back to the learner; lessons that work create a marriage of new ideas and learner individuality. When lessons work, retention is not an issue!
The word PERFORM comes from FORM (shape) + PER (through). To shape learning through the learner.
STANDARDS COVERAGE IN THIS UNIT PLAN
- Demonstrates knowledge of the historical and cultural context of Renaissance, Baroque, Classical, Romantic, Impressionist, and 20th century
music.
- Traces the development of the two distinct art forms of the 19th century: romanticism and realism.
- Analyze recognized works of British literature representing a variety of genres and traditions
- As a research project, a student analyzes, and presents examples of Romanticism in dance, music, painting, architecture, landscape design, and literature, and relate, these examples to social conditions and historical events in nineteenth century Europe.
- Writes simple dialogues between two characters.
- Describes structural elements of poetry (e.g., rhyme, rhythm, repetition)(This last, included to demonstrate how standards can fuel additional ideas when writing instruction with 4MAT!)
- Create, as part of a class, a mural-sized, illustrated timeline of important achievements, inventions, and accomplishments of nineteenth
century Europe.
- The performance aspect of this unit includes listening, speaking, and theuse of fine arts.
Right-Mode Strategies
"It is wise to get knowledge and learning from every source - from a sot, a pot, a fool, a winter-mitten, or an old slipper."
--Rabelais

"When it is dark enough, you can see the stars."
--Ralph Waldo Emerson


This week we highlight our third in the application workshop series with excerpts from "Teaching Strategies that Favor the Right Brain". As in previous weeks this seminar is available for review. Send an email with "Brain PDF" in the subject line to dennis@aboutlearning.com. Also this week, we will try to institute a new feedback mechanism. Since this is email, all we ask you to do is "Reply" with either "More Like This" in the subject line or body of the message or "Fewer Like This". We will use this feedback to determine what subjects to emphasize each week.
The following is a list of ideas for different techniques and strategies teachers can use to capitalize on the processing skills of the right mode.
Using metaphors and similes
Using metaphors may be one of the most rewarding right-mode activities, because of the possible payoff. When we create a metaphor, we must understand the core of something in order to contrast it with something else.
Mindmapping
These are stream of consciousness drawings where one idea presents another, and another. Ideas are drawn as they seem to relate to each other, using various shapes and directions. Both vertical operations are used, as in sets and subsets, as well as horizontal lines to indicate relationships.
Nonverbal representations of all types
Use symbols, shapes, literal representations and nonliteral representations (squiggles, vortex type delineations, etc.) to illustrate understanding. Example: Use a nonverbal series of just lines, no literal pictures, to capture what you think is the essence of the short story, A Separate Piece.
Patterning
Seeing patterns in ideas, texts, and all manner of visuals, looking at the whole to discern similarities and repetitions. Encourage your students to see the discrepancies in patterns as well.
Using imagery
Create pictures of concepts, relationships, and connections. Put thoughts into three-dimensional space to better understand associations, links, and overall coherence.
Poetic language
All the uses of poetic language: metrics (the way a line breathes), pattern and sound merging, balance and design, rhyme and energy, all these can be used to create images that tell so much more than mere literal text. Poetic language can be used in many more content areas that one would think. It is a truly fine match to some areas of mathematics, for instance. It can be an excellent technique for aiding understanding, especially with students who seem to naturally gravitate to that type of language.
Analogies
These can be drawings or words or images that represent comparisons based on similarities. Each of us has an outer and an inner mental life"the former uses ordinary language, but the latter cannot be expressed in words because of its complexity. So the goal is to use visual rather than verbal language to make these complex things, the human interactive things, visible, to give them form.
The use of paradox
a statement exhibiting inexplicable or contradictory aspects, patterning balance tensions in both verbal and nonverbal compositions. Ask students, "What if the exact opposite is true, what would that be like?"
Three-dimensional tasks
All manner of building assignments, but not limited to only concrete tasks. Ask your students to create their answers in three dimensions to the essential questions you pose in your major units. Have them build forms to illustrate their ideas and to show meanings.
Dramatics, role-playing
All form of role-playing and creative dramatics. These engage the senses, visual, auditory, kinesthetic, etc. The creation of scripts involves interpersonal understandings. Have them build storylines that illustrate building tensions among individuals, and so on.
Clustering disparate things or ideas into new groupings or formations
This is the metaphor idea again. Putting multiple, seemingly "dis-alike" things together in new ways is a challenge to the creative mode, and a fine way to achieve new insights.
Movement, kinesthetic strategies
Ask your student to demonstrate understandings with body motion, especially without words. This reveals the underlying meanings of ideas.
Geometry
The measurements and relationships of points, lines, angles, surfaces, and solids. The spatial dimension of geometry puts it in a class by itself, so different from the left-mode processing of algebra. Notice the students who seem to take to geometry naturally. Some will tell you it is absolutely fascinating to them. There may be two entirely different ways to approach math, the logical algebraic way and the visual-spatial way. Use the visual spatial skills of geometry to examine illustrations of relationships in other content areas. Have your students demonstrate the essence of one of
their essays visually. They can use circles within circles, arrows connecting parts, etc. An interesting fact that in spite of the troubles in school experienced by Einstein, Edison, and DaVinci, they all shared a common trait, a natural interest and ability in geometry.
Finding similarities across diverse domains
If the teacher conceptualizes the issues well, the big ideas will present engaging combinations that students will discover across disciplines. Example: If the concept is "change," have students in your social studies class illustrate the concept from three different disciplines: science, human development theory, and their own community life.
Scanning
is a vital skill students need to master if they are to become adults who understand "the big picture" as well as the details. Our left brains have become stiff with technique, far from the scanning eye. (Jerome Bruner, 1962, 1979). Teach them to skim certain texts for the main idea, to scan a complicated work of art for just a few moments and then tell each other what they saw. Have them find patterns in the way their fellow students mingle and talk and act on a minimally supervised playground.
Demonstrations
The act of presenting information in ways that have to be used, rather than just explained, calls upon a plethora of expertise. They need good visuals, or working models. They need to interact with their audience, and possess a
real grasp of the material they are presenting. Create specific rubrics (lists of criteria) for exemplary demonstrations.
Tinkering - all kinds
Encourage your students to tinker. Give them permission to find things out for themselves. Set up experiments with many different possible and equally good results and conclusions. Their right brains will thank you.
Lesson Scaling Criteria
"To wake the giant inside ourselves, we have to be faithful to our own eccentric nature, and bring it out into conversation with the world."
-- David Whyte, Crossing the Unknown Sea


This week we return to the Week in Learning with a look at a rubric that can be used in evaluating any instructional design. We call it the scaling criteria. If you are familiar with this tool from our 4MAT workshops, have another look - it's been updated very recently. One note of caution. While this rubric is a useful tool for evaluating instruction according to the 4MAT framework, it can be made immeasurably more valuable when used in conjunction with training, a qualified instructional coach or mentor and a deeper knowledge of 4MAT. We urge you to delve deeper into 4MAT to maximize the usefulness of this material. (Get started at www.aboutlearning.com - click the "What is 4MAT" tab.) This week we continue our free promotional Learning Type Measure profiles. Please send an email to dennis@aboutlearning.com with "LTM Profile" in the subject line. This offer will be ending soon.
SCALING CRITERIA
Consider a lesson or instructional design that you currently teach. Now score it along the following criteria. A "0" is satisfactory. A "2" is exemplary.
Quadrant One Right Mode: Connecting
0 The activity connects learners to the concept in a personal way and directly relates to the concept. There is a meaningful exchange among learners regarding their experience with the activity.
1 The activity goes to the heart. Students have an emotional connect between the activity and their own past experiences. This connect is a deep and rich one
2 The activity has high personal growth potential. The connection creates a high need to further explore the learning.
Quadrant One Left Mode: Attending
0 This activity is well linked to 1R. Feelings about the activity experience are shared.
1 Students further explore stated feeling: listing commonalties from diverse experiences, patterning, and possibly prioritizing.
2 Small group cooperative learning activities where learners analyze their collective experiences and come to some conclusion about the commonalties.
Quadrant Two Right Mode: Imagining
0 The created bridge blends the previous experiences of the learners with the concept leading the way for an examination of the expert content. The concept is transformed into a wordless image.
1 The image is more than just specific, rather it is a metaview, placing the concept under study in a larger perspective.
2 A conceptual bridge is created from learners' direct experience to the content information about to be delivered. Learners create a multi-modal representation with outstanding metaphoric connection to the content about to be examined.
Quadrant Two Left Mode: Informing
0 The content is delivered in a developmentally appropriate manner and organized for easy transmission to the learners through expert treatment of the content.
1 Same as above with the addition of video and or guest expert.
2 Interactive lecture using multiple methods of delivery: demonstrations, visuals, and pertinent, essential questions with pauses for interactive dialogues. Encourages diverse note-taking methods, urging learners to mind-map, sketch as well as record language.
Quadrant Three Left Mode: Practicing
0 There is appropriate guided practice involving workbook type activities and teacher prepared exercises.
1 Students are also stationed at work centers requiring that they engage in multiple modalities to master the skills inherent in the material.
2 Learners are asked to look at information in new ways: comparing and contrasting standard methods for using the material with new ways that are more adaptable to them. In addition, learners prepare practice materials for fellow students.
Quadrant Three Right Mode: Extending
0 Personal "tinkering" happens, as learners are required to extend the learning into their own lives. Some level of adaptation of the material is required.
1 Learners design real problems with real-world applications.
2 Multiple options for extension are offered. These options for performance are created to appeal to each of the four learning styles and require the application of both analyzing and synthesizing techniques.
Quadrant Four Left Mode: Refining
0 Teacher and learners evaluate the learning application for relevance and originality with some pre-agreed upon rubric.
1 Learners engage in self-evaluation, editing, refining and reworking their application of the learning based on agreed-upon rubrics.
2 Learners get input from peers as well as the teacher as to the impact of their application.
Quadrant Four Right Mode: Performing
0 Learners report/demonstrate/perform what they have learned.
1 Those who receive the report, demonstration or performance report high personal impact.
2 Learners integrate the learning through some refocusing application and come up with better, more complicated questions as a result of the learning
Leadership Tasks
"I define leadership as an activity, not as a set of personality characteristics. It is the mobilization of the resources of a people or an organization to make progress on the difficult problems it faces."
- Ronald Heifetz, Respect For Diversity is Where It Begins


In this excerpt, we examine eight vital leadership tasks using the 4MAT framework as a basis.
QUADRANT ONE, RIGHT MODE, THE "CONNECT" STEP
- Mentors people,
- Takes time to listen, is caring and empathetic,
- Encourages people to grow, even out of their present job if possible/necessary.
QUADRANT ONE, LEFT MODE, THE "ATTEND" STEP
- Facilitates interaction,
- Brings people and ideas together, especially working with people on unformed ideas
- Networks, sees connections before others do,
- Is strongly process oriented.
QUADRANT TWO, RIGHT MODE, THE "IMAGINE" STEP
- Collects information and senses patterns,
- Forms pre-strategy images encapsulating the big picture,
- Brings the "outside" realities in.
QUADRANT TWO, LEFT MODE, THE "INFORM" STEP
- Provides structure,
- Is decisive, directive, creates appropriate units and procedures.
QUADRANT THREE, LEFT MODE, THE "PRACTICE" STEP
- Maintains operations,
- Is task-oriented, monitoring day-to-day procedures with efficiency, keeping things on track
- Strong incentive to "not fix things if they're not broken".
QUADRANT THREE, RIGHT MODE, THE "EXTEND" STEP
- Exerts pressure for action,
- Is work-focused, productivity and accountability are primary,
- Pushes people for the bottom line,
- Is strongly product oriented.
QUADRANT FOUR, LEFT MODE, THE "REFINE" STEP
- Brokers resources,
- Goes out to the community, is political and influential in going after resources,
- Widens the playing field - takes the "inside out".
QUADRANT FOUR, RIGHT MODE, THE "PERFORM" STEP
- Challenges the status quo,
- Envisions how to change things,
- Pushes the boundaries,
- Questions appropriate units and procedures.


Page 1 of 15

